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Welcome to Summer!

As the weather is heating t

(we hope!) our board has

been working hard to make
a really great 2008 WAES(

Conference. Before you
head off to your summer
destinations, please take

time to mark your calendar
for our WAESOL Conferen

October 2% at Highline
Community College. We
now have our Conference

information on our website

at www.waesol.org There
you can download our
brochure and share it with

your friends and colleague:

Look for theCall for
Proposalson the website

and get yours in soon. Thi

year we are offring
significant discounts to

Ly {(SSLRAYS3
theme, Educators as
Advocates, we are happy
to announce our morning
keynote speaker will be
Hilary Stern, recipient of
the Sally Wellman Award
atouNJ f I ad @S
conference. Hilary is the
granddaughter of Jewish
immigrants, a former ESL
teacher and the founding
executive director of CAS
Latina, a 14 yeanld
Seattle organization that
educates and organizes t
most recent and poorest
immigrants fromLatin
America. In 2007 Hilary
Stern was featured in
Seattle Magazine as one
the most influential peopl
in Seattle. | think that
Hilary is a great example
us in the role we play as
advocates for our student
and what one person can
do.

Continuing our discussior
of advocacy, | encourage
you to participate in the

encourage participation an TESOL Action Alert¥.ou

early registration.

Printed on recycled paper

can easily do this by goi
to the www.tesol.org
website and clicking on
these links:

1 Urge your Senators t
CoSponso the
ACTION Act of 2008

1 Contact your
legislators and urge
changes under NCLE

1 Ask your member of
Congress to co
sponsor the Adults
Achieving the
American Dream Act

. 2dz R2y Qi K
member of TESOL to dc
this. You can still
participate in the
campmign and write to
your member of Congre:
through the links on the
website. The timing for
this is important as our
treasurer Naomi Elliott
will soon be leaving to
participate in the TESOL
Advocacy Day in
Washington DC on June
18.
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Advocacy Day 2008 will again be focused solely on the legislation concerning the No Child Left Behind Act
(NCLB) that has not yet been reauthoriz@the impact of NCLB d&nglish language learners is one of the

most critical issues in education today, and Congress needs to hear from those wittaficsknowledge of

GKS t1gQa AYLI OGo | St LI ¢9{h[ SyadaNS G§KIFi oS TA
way we as individuals can show our support.

Speaking of support, | want to thank everyone who has recently contacted us to contribute to our newsletter.
2S00S NBOSAOGSR | ydzYoSNJ 2F O2YLX AYSyda 2yiando8 3N
board represents you. We welcome your input and look forward to seeing you October 25 at Highline
Community College. Register early and bring a friend!

Lindais an adjunct ESL instructor for Highline Community College and teaches Z8ksiQitifor the
Center for Career Alternatives, a nonprofit organization in Seattle.
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From the Editor...
Diana Casey %

Dear WAESOL Members,

Yes, it is summertimehat time of year when swimsuits come out and annual vacation plans are mad
again . We have successfully completed another academic year, and we and our students are now
forward to summer leisure and a bit of time to catgp on all of those projects that have been put on th
back burner for so many months. Like writing an article for our professional newsletter! Please cons
submitting for our late September issue by beginning to plan now. We will be looking foirenggw on
pronunciation or grammar.

Also, keep in mind th&eaching Tipsection and please share with other members any handouts or
special items or exercises that you use in the classroom for any of the language learning areas. | hg
received pogive feedback from members about previoWSAESOL Woridsues that had some handouts
included that were able to be used immediately. These readers appreciated the willingness of teach
share resources. Also, academic articles pique our interest assilg will motivate some of us to do
research during this summer hiatus from regular instruction. The academic article this month is
interesting because it cites several wietiown scholars regarding their views on the instruction of
grammar. Perhaps thiviewpoint has become the norm, but should it remain so?

w02y i QRE
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Our feature article reflects on the necessity of teaching gramta teachers (as some of us do not hav
0KS ySOSaalNeE O2yFARSYyOS (G2 AyaildNdHzOG addzRSyda
FASER R2 y20 &aSS GKS ySOSaaArde F2NJ F2NXI § BN
skill. Yet, many seasoned teachers may take issue with that viewpoint, and | hope this little article wil
inspire those grammarians who see the value of formal instruction to insist on the continuation of offe
structured grammar classes in ESagoams.

Inside these pages we also have the summary article by S. Shapiro that synthesizes the information
your latest survey. In addition, there is a quiz on Russian behavior in the teaching tips section, and se
website and book reviewsPlease take the time to peruse these pages (at your leisure now) and we wc
appreciate your sending us some feedback regarding other things you would like to see in your WAE!
World.

Sincerely,

Diana Casey

WAESOL Worleditor
dcasey@pierce.ctc.edu

kkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkk

WAESOL is acceptimgpminationgor the
SallyWellman Teaching Award a prestigious recognition of
professional in the ESEFL field. The award is presented
annually at the fall WAESOL conferenthis year it will be on
October 25th at Highline Community College.

For more information please goanaw.waesol.org
Send your letters of recommendation to Elena Smith a
essmith@wsu.edPlease put the words "WAESOL Award"
the email subject line.
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WAESOL NEWSLETTER ADVERTISING RATES

Effective 2008

Full Page % page
(per issue) (per issue)
Single Run Ad $175 $100
2 Consecutive Ads $135 $85
3 Consecutive Ads $120 $75
4 Consecutive Ads $100 $65

To receive the consecutive run discount, ad space must be requested in advance, and the total
amount must be paid in advance.

We accept all kinds of ads, and all formats are welcome -- .pdf, .jpeg i as long as we can open them.
However, only advertisements related to the teaching of English or support for our field will be
considered for publication. Non-profits can contact us by web for further information.

Deadlines: (Published)
May 25™ Summer Issue (June)
Sept 1% Fall Issue (October)
Dec 1% Winter Issue (Dec)
Mar 1% Spring Issue (April)

Send completed ad request form and attached ad materials to Diana Casey at
dcasey@pierce.ctc.edu. But please make the check payable to WAESOL, and mail the check and
a copy of the ad request form to:

Naomi Elliott
P.O. Box 66110
Burien, WA 98146

You will be sent a receipt from WAESOL after your ad request form, ad materials and check have
been received. If you have any specific questions about the newsletter format, please call Diana
Casey, WAESOL Newsletter Editor, at (253) 964-6246 or email her at dcasey@pierce.ctc.edu.

Thank you! J
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I wSljdzSad F2NJ S_i:S L v LJdz( X
by John Avery

Green River Community College is exploring the feasibility of offering TESOL education courses,
perhaps in partnership with a baccalaureate granting institution. The college has a strong history of
working with Central Washington University and local st¢luigtricts to educate and train teachers,

particularly in the areas of math and science. As the population ofradive English speakers has
expanded in the soutlsound region, the need for paraprofessionals, teachers with an ESOL
endorsement, and instretors for community college classes for immigrants and international

students has grown. If you or someone you know might be interested in enrolling in TESOL educatio

classes, please follow the link to complete an online survey.

http://www.zoomerang.com/Survey/?p=WEB227VAW73WHEB/ou prefer to have a paper survey to

complete, or if have any questions, please email yzragectteach@greenriver.edu

Peak per'formcmce is easy with ESL materials by

Elizabeth Claire

(founder and editor,
Vi | Easy English NEWS)

ESL Phonics for All Ages —= uﬂEW =
Easy Songs for English Langua earners
American Manners and Customs
Classroom Teacher’s ESL Survival Kits # 1 and 2
The New Boy is Lost! ESL Teacher’s Activities Kit
Help Your Buddy Learn English Three Little Words
ESL Teacher’s Holiday Activities K:t rous English!
e+ What's So Funny? Just A Minute! nzgre'

«‘vé &

Fi s g “
£ 00 #
»
th our \\ ‘ebsite to dmm’} E materials you can use NOW!

ethclaire.com
\ Tel: 888-296-1090

Money-back Guarantee Always'
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WAESOL 2008

Educators as Advocates:
Supporting Our World

Come see the new face of WAESOL!

Saturday, October 25, 2008
8:00 a.m. - 5:00 p.m.

Highline Community College
Des Moines, WA

Conference brochure, registration,
and other information available at
http://waesol.org

Printed on recycled paper

KEYNOTE SPOTLIGHT®

Morning Keynote:
Hilary Stern

A Dream Deferred:
Immigration in the Twenty-First Century

The United States has always been a nation of
immigrants. But unlike the expenence of previous
generations of immigrants, over a third of cumrent
immigration to this country has been illegal. What
implications does this have for our country? How
does this affect our communities? What is the
solution? Hilary Stern, the granddaughter of
Jewish immigrants, and the founding Executive
Director of CASA Latina, a local grassroots
immigrant organization, will discuss these issues
while sharing stories from our community.

Afternoon Keynote:
Planaria Price

Tools of Advocacy:
Cultural Scaffolding for ELL Learners

No matter how “fluent”, lacking the cultural hooks of
English, the ESL student will not be able to become
a full member of the discourse community.
Planaria Price, teacher, author, and TESOL
advocate for over 35 years at Evans Community
Adult School in Los Angeles, will demonstrate how
to enhance second language acquisition by utilizing
the core stories of American culture to teach all
facets of English from the rhythms and intonation to
grammar, literature, vocabulary, and cultural
values.
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Deadline: September 2, 2008

Workshop (90 minutes)*

Workshops should engage the participants in
practical activities that can be transferred to
the classroom.

Demonstration (45 minutes)*
Demonstrations should be activities or lesson
plans shown in a step-by-step process.

Panel (45 or 90 minutes)*

A panel provides both formal presentation and
participant discussion. Panels generally have
10-15 minute presentations by panel members
under the guidance of a chairperson

Paper (45 minutes)*

Papers should be based on current research
and theory. They should also provide a
practical benefit to the audience.

Poster Sessions (45 minutes)*

Posters should display an activity, theory, or
research. You will be given 45 minutes to talk
to people as they roam the poster session hall.
Information should be presented in
approximately 15-minute intervals.

Submission forms available at
http://waesol.org

A - WAESOL Conference information [c o n { ¢
N
4,1%%

CALLFORPROPOSALSEé

Registration / Cost*

Early Registration Deadline
(September 25, 2008) $80

Onsite Registration or after
September 25, 2008: $120

* Includes Membership to WAESOL,
as well as lunch and snacks

Please direct any questions to
the WAESOL 2008
conference co-chairs:
Amal Mahmoud, Elena Smith,
or Jennifer Granger de Huerta

WAESOL
P.O.Box 66110
Burien, WA 98146
425-TBB-T5H93

E-mail: info@waesol.org

Www waesol.org

§ee You at the conference..

Printed on recycled paper
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Feature Article: Access to Prescriptive Grammar

by Yukari Takimoto Amos

Central Washington University
DDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDD

In my educational linguistics class for fs@rvice students who are planning to obtain the state ESL
endorsement, | asked the students why the sentence 1 below is grammatically correct and why the sentence
below is grammatically incorrect:

Sentence 1Bobby plagbasketball on Fridays.

Sentence 2Bobby play basketball on Fridays.

~

hyS FSYItS a0dzZRSYyd AYYSRAFGSt @ NI AAORAKSNE ANV R DI
GKS @SNb WL I8Q ySSRa (2 0S LJX dzZNIf I f &2 dé

hy (GKS 2uKSNJ2©OIaA2YZ L Ia1SR GKS aidzRSyda i
f2@3Sa , dz] I NA d¢ ¢2 Y& &dzNLINRAS (GKS aiddzRSyida Fails
existence of two voices in English, they werefeasi | 6t S (2 YIS | LI aax@sS as
51 yASt ¢ S0z GKSe@ KIFIR y2 ARSF 2F gKIFIG 1AYyR 27F

or vice versa. The above scenarios worry me, anative speaker of English, whose jslio prepare
qualified ESL teachers. And the students | teach at my university are almost all native speakers of English.

Research on Grammar Teaching
wSaSlNOK O2yaAraidaSyiafte akKz2ga GKFG 9y3Af AaAK &l y3
FYR FLILJX @Ay3a 3ANI YYF N NHzZ Sa éKSy GKS®& gNRGS 2N &Ll
Of FAYa GKIFIG aNBaSINOK 2y GKS NB tIuA2YaKALJoSquS
of writing ability is very consistent: TR&& A & y2 NBfFGA2YaAKALI 60SG6SSy 3INJ
Richard! Y 02 oHnnoo &adlidSas OdNNByildfeéex aAyadaNHzOGdSR 3
important contributor to interlanguage development, nor is the overall order ofdbeelopment affected to
lye 3INBIG SEGSYyld o6& AyaiNdzG§SR 3INI YYIFENE 6L cmO P
The research results correspond to the actual teaching practice well. Fillmore and Snow (2002) state
GKFG a20SNJ GKS LI ad G662 RSOl RS asErviggorkshops aveQugéestdd S R
GKFG GKSNB A& y2 ySSR T2N SIFOKSNE (2 LINROPARS SE
(p. 31). Almost all of my students, whether they are aware of this trend or not, claim that they will not teach
grammar to their future ESL students, at least not explicitly. They actually argue that teaching grammar is
RSGUNRYSyYyGlt G2 GKSANI addzRSydaQ 9y3fAaAakKk fly3dz 3S
California State University (2007), however, reveals some scary statistics. ther@d@8scampuses of
the California State University System, 45% of all entering freshmen were required to enroll in a year long
NEYSRAIFIGA2Y O2dzZNARS Ay 9y3IftA&K AY HANTOD tKSasS ai
explicithelpwithd y 3t AaK 2NJ gNAGAYy3IE O6CAfTEY2NE 9 {y263 Hnn
O2dzZA R y20 oNAGS Ay 3INIYYIFGAOItfte 2N adetAadaaoltt
In terms of ESL students, the issue is motéXke2 dza ® ¢ KSNBE SEAaG SYSNHAYS
[ AFTSNEE INB FtdzSyid YR O2yFARSY(d &aLISF{SNBR 2F 9y13
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deviates considerably from Standard English, which prevents them from succeeddegacally in higher
education.

CKSNE Aa SOARSYOS GKFG &l 2dzRAOA 2dza -Advatg p. 8. A Y
Schmidt (1993) argues that by knowing certain rules, students may be able to notice the gap between their
own output and the input they receive. Rutherford and Sharwemhith (1988) theorized that instructed
grammar can result in consciousnd$d A AAy 33X RSTAYSR a4 aF RSEtAOSNIGS
specifically to the formal properties of the target Brdzr 3S¢ 6 LJd mMnT 0 ® c2iAa | yR
knowing about a structure may make it easier to internalize. Long (1985) and Pica (1996) both emphasize th
importance of corrective feedback on grammar that learners receive from native speakerglthrou
AYGSNI OGAz2y o CAfEtY2NB YR {y26 o0uHnnu0O S@Sy LINBR
[ AFTSNR¢ O2dxA R KIS 6SSy I @2ARSR KIR GSI OKSNA (y2
learning to provide explicit instruction imglish.

Access to Prescriptive Grammar

In order to provide corrective feedback on grammar and explicitly teach how to write effectively, it is
obvious that teachers themselves need to understand English structure, in other words, have a solid
knowledgeof grammar. Since most ESL teachers are native speakers of English, this means that they need t
1y26 GKS LINBAONRLIIAGS 3INIYYIFIN 2F GKSANI 26y I y3dz
disadvantage.

As native speakers of Englighy students have acquired a set of rules of the English language
naturally and unconsciously. As a result, they have a natural sense of what is grammatically correct and whe
is not, but are not necessarily able to explain why certain sentences are gtaraity correct or not. The first
example of one of my students at the beginning of this article clearly demonstrates the ability of a native
speaker to easily detect a grammatically incorrect sentence, but also the inability of a native speaker to
correctly explain why the sentence is grammatically incorrect. When asked to explain grammatical
AYO2NNBOlySaazr Y2ad 2F Yeée aldzRSyda alesr a¢KIG R?2
native speaker can easily interchange active and passives, but are not necessarily aware of how to do so.

Not knowing the prescriptive rules of English, my students have problems when they teach ESL
students. First, their insecurity about their own knowledge of grammar will become an easy excuse not to
give explicit grammar instruction. As a noative speaker of English, | took numerous English language
classes. When | asked questions about sentences that had problems with grammar my teachers, who were
YEGADS &SI {SNB 2F 9YyQiAaRHyRI NRIKZPYSEKaGRBI GRS
my frustration as an English language learner who was trying to figure out the complex grammar rules?

My students not only will not provide explicit grammar instruction, but also avoidedré&uctant to
O2NNBOU UGUKSANI 4GdzRSyiaQ SNNBNE Ay gNAROGAY3TOD al 1A
grammar, but also the ability to explain in a studdénéndly manner. Lacking knowledge of grammar will
resultin their students 2 i NB OSAGAY3I GaiKS (1AYR 2F AYyTF2N¥YIGADS
Y2NBE STFFSOUADS GNARIGSNERE OCATEY2NBE 9 {y263 HNNHZ

Lastly and most importantly, the lack of knowleddgegoammar will result in not sharing the power of
LINBaONR LIGAGS 9y3IfAaKD t NSAONALIGIAGS 3INFYYFEN A& R
WLINBLISND gl ea (2 dzaS | € Fy3dz2 3S¢ 6. SNBY Ingtigrsof | | €
prestige and power. If my students do not explicitly teach grammar to their ESL students, they are actually
denying accesstopoweb St LIAG Oomdpdppv &l &ax aLFT e2dz NB y20 |If
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being told explicitlythert Sa 2 F GKIF G OdzZf GdzNB YI 1Sa | Ol dZANRY 3 Lk
prescriptive grammar, ESL students can have access to its power.

Conclusion

TESOL (Teachers of English to Speakers of Other Languages, Inc.) holddifiedtieBa educators
should demonstrate not only a high level of written and oral proficiency in the English language, but also
teaching competency (TESOL, 2007). In my opinion, teaching competency involves effective grammar
AYAGNUHZOGA2Y ® YI2NE S W all NHrO& A@FNIEY L Y y24 dFt1Ay3a |
| am arguing that grammar should be effectively taught in context. What we need to keep in mind is that
grammar teaching will eventually help ESL students acquire the pnestigious form of English that they
YySSR (2 a4dzO0OSSR Ay a20ASieo b2 62yRSNJIftY2ad |If
their children grammar. Adult, nenative speakers of English in the United States are keenly aware of the
benefits that a mastery of prescriptive English brings.
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"TFAIR HOUSING:
UNDERSTANDING YOUR RIGHTS"
ESL CURRICULUM

-I_\I ﬂ" '5( lf.-‘ NS W{
. T B ;
« Standards for Washington, Oregon, and Idaho e
+ Meets EL Civics and Equipped for the Future ‘j e
Standards ,@;;’“ "

e eetrrrreeeneresrreraserasssasssssansennerrrrereeeaeeasss “Sounds like
;Thls goal of the curriculum is to provide immigrants and; discrimination.
srefugees with an understanding of fair housing laws, toE
Ehelp develop a voice to self-advocate, and to provide the:

+skills to access appropriate community services. .

(]
T oo

For more information on utilizing this curriculum, contact:

100 SuP Witniy
SA ilable 10 /_\E‘;‘lﬁvﬁﬁsﬁm“ Curriy :

TS
mst{ucm Florrie Brassier, Program Manager

1-888-766-8800 o fbrasser@fhewashingtonorg o www.fhewashington.org

ESL Curriculum Program funding provided by a grant from: Wells Fargo Foundation on behalf of Wells Fargo Home Mortgage, Tacoma, WA
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1 a1 X9 O Kyshlwid Ko | ?

DDODDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDODDODDODODDOD

¢tKAa SRAGAZ2Y 2F a! al 96FO0OK hUiKSNE:¢ Aa F20dzaS
high rate of response to our online survey. Pronunciation seems to be quite a hot topic!
Why do members seem particularly interested in discussing the teamhpngnunciation?

Several points stood out in the survey responses:

First, teaching pronunciation is a challenge. Many of us feel that pronunciation is one of the most difficult
aspects of English language teaching. This is for several redSostspronunciation is highly connected

G2 tAaGSYAy3aY 1'a 2yS NBALRYRSYG Lizi A4 GSF OKAY:
recognize sounds and patterns, so that they can then reproduce them. In other words, pronunciation is a
productive response to the receptive skill of listening. For this reason, many of us integrate pronunciation
into Listening/Speaking courses. When students seem unable to hear a sound, however, it becomes

much more difficult for them to produce it. Findingw & (2 KSf L) aGdzZRSydia WKSI N
sounds can be particularly difficult.

Adding to the challenge is the fact that most of our classes are comprised of students from a variety of
language backgrounds, each of which has its own speetbrpat What may be particularly tricky for a
speaker of Japanese, for exampeuld be fairly easy for a Spanispeaker. Hence, pronunciation

instruction must include some degree of individualization, while still using group activities to reinforce

the most common issues. Many members mentioned their strong desire to encourage meoé out

Of Faa LINRPYydzyOAl GA2Y LINI OGAOS I'Y2y3a GKSANI alddzRSy i
pronunciation. The challenge is to find away to get studenR® a2 YS O2y airadSyd LINT
difficult to accomplish, however, since students often need feedback from a listener in order to make
adjustments to their spoken language.

A final potential challenge in teaching pronunciation is lack of prepasginsome members admitted

that their teacher training did not address pronunciation in much depth; therefore, they have had to build
their own repertoire gradually, by learning from colleagues, surveying published materials, and
experimenting in the classom. Several respondents mentioned their eagerness to hear what their
WAESOL colleagues had to say in the survey, as they were looking to build up their own pronunciation
Wiz2t 062ESa®Q

Despite these challenges, however, WAESOL members expressed alsatie¢ia the importance of
pronunciation, and a strong commitment to integrating it into their lessons. Several teachers mentioned
that their students tend to respond positively to pronunciation work, because they see it as particularly
relevanttotheN 321 fa F2NJ 2Nl f O2YYdzyAOlFIGA2y ® la 2yS
d0dzRSyida KIFE@S G2fR YS (KSé& gl yiSR WY2NBE &aLISH]AY:
gKIFEG GKS& YSFyld o0& GKI G Iy RAnathérSeacher explanEd the Kehafits ( 2
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2F LINRPYydzyOAl GA2Yy AYaiNHzOGA2Y Ay (GKAA gl &Y G2KSY

begin to take more ownership of the language, and beerautonomous in their learning hiKSNJ
members concurre with this point, noting increased confidence in their students as a result of
LINEYy dzy OA L GA2Y 62N @ 'Y FTRRAGAZ2YLFE GSIFOKSNJ L2 A\

watershed moment about a difficult sound or concept, and immediately apfyS A NJ ySg 1y 2 61t ¢

The survey results show clearly that pronunciation instruction is both challenging and valuable. They also
include a number of specific examples of HOW we go about teaching it. Several members mentioned the
importance ofneedsanalysisLINA 2 NJ G2 (Sl OKAy3 LINRYydzyOAl GA2Yy I &2
FNBIljdzSyd ySSRa FyR SNNENAO® l'a 2yS Llzi AGSE aLy |
having difficulty being understood, I first try to understand whieintf words and sounds they have

difficulty with, figure out why that is a problem, and then decide how to approach it within the context of

I G2LIAO 2NJ GKSYS dzyAld® L t20S GKS ONBI ( phgndticOK I f f
as a gnificant part of their pronunciation instruction, including one particularly infamous pair of

consonants L and R as well as other end consonants and vowel sounds. Some teachers also incorporate
other aspects of pronunciation, such as stress, intonatiom, rhythm.

These and other pronunciation points are taught in a variety of ways, but are usually integrated with other
course content or language objectives. A number of respondents described activities focused on

Y 2 (i A @kigtlAr@lements in atext. Many teachers use authentic materialsoems, songs, chants,

role plays, movie clips, magazine pictures, or rablids to introduce and reinforce these points. Some
combine pronunciation with the presentation of new vocabulary or a grammar psirah as the regular

past tense (ed). Thmodelingof facial movements and placement is another important aspect: While we
may feel a bit silly turning our faces into rubber, the students often need this level of explicitness. As one
i S OK S Nénjojditie rappdrEthatidevelops from exaggerated facial movements to

f SEFNYKLIN OGAOSKAYLINRGS LINRPYydzy OAl GAZ2Y ®¢

After noticing and modeling activities, many teachers move jmtcticeactivities, usually in pairs or

small groups. With their partners,ustents may work with minimal pairs, sound inventories, dictation,
dialogues, CDs, or websites. Often in these activities, students take turns listening and giving feedback to
their partners. Some teachers find that having students from differing lajegbhackgrounds enriches

GKS 3aANRdzL) 62N)] SELISNASYOSY aL LXIFOS | KAIK @I f d
Of raax GKS aiddRRSyda OFy SIFOK 6S WwW3I22R |0 a2YSiK;
YIEGSNRFf a yptéscherSafsé utilize praatice/activities from their favorite textbooks and/or
websites (see Resources below). Several interegtinge S O iwerérhehtigriedlas useful in helping

students to improve pronunciation: mirrors, kazoos (for word and sergestiess), Phonics Phones (made

from PVC piping), and recorders (hameld or computetbased). Many teachers report giving students the
opportunity to improve iAclass on the same task or passage after receiving feedback from a listener or via
seltrefledion. This gives students a rare chance to see immediate improvement as a result of classroom
instruction. Assessmenbf pronunciation is accomplished a number of ways, according to survey

responses. Options include oral presentationggdent recordirgs (one teacher aslssudentsto leave her

a voicemail message), cloze activities, and games (Bingo, picture games, information gap, chair races,
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dominos, flash cards, etc.).

Clearly, we have mudbo learn fromeach other in teaching pronunciation. Toclo&R f A1 S G2 &aKkl
guote from one of our members, whidums up nicely some of the reasons why instruction in pronunciation

is so importantd wt NPy dzy OA L GA 2y 8 Aa 2y S dersRde oferfthefhosty 3 dzl 3S  (
embarrassed about and[they] have an attitude that if nobody understands them, they might as well say as
little as possible. We need to break through this wall on a pedagogical and a personal level, creating a place
where the tudents feel comfortable and even have fun trying out new sounds, stress patterns, etc. and

LIN} OGAOAY3 dzyiGAf GKSe& 3ISG Ad NRIKG PE

28§ K2LJS (GKIFIG GKA&A IIT'NIAOEfS 3IAgSa e2dz a2YS FRRAGA?Z

PronunciationResources(suggested by WAESOL members)

The followingextbookswere mentioned by survey participants:

Pronunciation Pair@Cambridge)received several mentions
Well SaidHeinle & Heinle)

Sounds GregHeinle & Heinle)

Teaching American English Pronunciatiomford)

Accurate EnglisfPrenice Hall)

American Accent Training . I NNR2 y Qa0

Teaching PronunciatiofCambridge)

= =4 4 -4 -8 -9 -9

Two CDswere mentioned as well

1 Pronunciation PlugCambridge)
1 Pronunciation PowgiEnglish Computerized Learning)

Teachers also mentioned the followimgebsites

http://www.uiowa.edu/~acadtech/phoneticst received two mentions
http://chinswing.com/
http://www.soundsofenglish.org/activities/printable/index.htm
http://www.okanagan.bc.ca/Page1205.aspx

= =4 4

Thark you to the WAESOL members who shared their thoughts and ideas with us.
Please feel free to share yagactions to this articley emailing
shapis@u.washington.ediWe look forward to hearing from you!

Printed on recycled paper
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Teaching Tig Sl
Helping ESL Instructors Understand Thei
Russiarspeaking Students

Elena SmithWashington State University
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In the past several years there has been an increasing number of Russian speaking ESL students in Washin
State. Their instructors often encotem challenges in dealing with some cultural peculiarities of their students
Ay GKS OflaaNe2Yo® ¢ KI 0 -3A23A YK SNHROGNAGK BOS DA B2 RBY U K Q
series of Russian Culture Quizzes for ESL teachers. | encouragastrostors who regularly teach Russian
speaking students to take these quizzes to check where they stand in their knowledge of Russian culture anc
to learn more about it. After you take a quiz, please check your answers; the answer key is provided on the
bottom of thenext page.

LOR | f az Al1S (2 AYQA GSIFOKSNAR (2 &kt 1y26ftS
1Seavyy24) aKe {dzREPDER 2Mdzf?\ty’dzl&l£9{h[ 2 2N \IIV? bSgatSi
Quiz 1 Score___ /100 _ _
4. Russians take off their shoes anawvie them
Directions: Circle the right answer. a. in the hall outside the apartment entry
(10 points each) b. in the apartment entry hall
c. in the bedroom
1. Russians
a. dondét change their c| 6.tThensostimpoetant ahdifaworite ®@mirea h o m
b. change their clothes when they come home Russian apartment is
c. change only thepants when they come home a. a kitchen
b. a bathroom
2. Russians drink in the average c. a living room
a. 16 cups of tea every day
b. 3 cups of tea every day
c. 5 cups of tea every day 6. Russians can drop in
a. only after they call and make an appointment
3. Who is AGodo in a Russi amanjtami | y ?
a. grandma c. only if they are invited
b. child
c. father

| —
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7. In Russiait is impolite to smile at 9. Some Russians who still live in communal
strangers apartments

a. on the streets a. prefer to move to a village

b. at home b. prefer to move to Germany

c. at work c. prefer to stay in them forever

10. Russians are proud people and will not

8. Russiarbehavior at home and at work is allow strangers to

a. absolutely the same a. sing the Russian anthem

b. absolutely different b. criticize Russia

c. absolutely crazy c. translate Tol stoy:

Hampton-Erown
d ~ Reading, Writing, and
: ge Language for High School

“Edge is the most current, student- appropriate material
I have ever seen for struggling high school students.”

Maotivating and Relevant Systematic and Fooused Leads to Academic Success The Teaching Edge

= and repetition of one Grades 9-10 ELA Standards 5 n ircludes
reading strategy perunit builds  ta s
competence and conflidence

| EXit EXaMS

to high s
The Edg

choice and control over learning

.EJ ?Eﬂrﬂhc Hampton-Brown www.NGSP.com

Quiz Answer Key: b; c; b; b; a;b; a;b; c; b.

| —




Pagel7of 20

Review Corner
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The following reviews were submitted by students teacher training course
taught by Denny Sargent (School of TESL)

kkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkhkkkkkkkkkkkkkhkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkkk
Passageqtextbook)
Cambridge University Press, 1998
Reviewed by Shigeri Toki

at I aal t@xdéok dedignéd for uppentermediate to advanced level young adult learners of English. The book
contains a lot of visuals/ illustrations such as pictures and maps that draw learners' attention and make the book
appearance very festive and pleasaiitis book consists of 12 lesson units and 4 review units as a whole. Each lesson
unit is designed around the variety of topics/themes that are the high interest of intended learners. All four skills of
listening, speaking, reading and writing are codetigrough each unit in the book. Learners will have plenty of
opportunities to practice target language by completing following task based activities in each unit; oral exercise,
listening exercise, grammar exercise, reading exercise, writing exercssmeabulary exercise. The lesson always starts
the piece with pictures or drawings that gets learners' attention and gently guides them into the topic of the lesson. All
activities are well sequenced and they involve all individual, pair and group Wibeke arealso grammar extensions in

the end of the book to expand student's grammatical structure knowledge. For evaluation and it&ddwok

provides the review unit after every three unit lessons to help teachers assess and evaluate the leeamprehension

of lessons previously covered. Overall, the book provides the advanced learners with the great opportunities to
improve their fluency/ accuracy and expand/refine their communication skills in English.

English in the Lives of Day Laborers: Workbook 1
Casa of Marylanthc,2004.
Reviewed by. Karena Chadeesingh

The attractive, coleillustrated cover of this workbookshowing common dailgituations of Hispanic immigrant
laborers- belies the butcher paper pages and blaek printing. This book facilitates learning on every page with clear
and straightforward directions for authentic, imagech activities that abound with functional langge practice.
Necessity dictates that immigrant laborers learn how to introduce themselves, look for work, get an education, be
healthy, and become aware of their rights in the American workplace.

The workbook speaks to these functional objectives iimmgpke format so that the language input is not confusing and

the functions are easily pipointed in specific activities that are applicable to the culture of Latino day laborers. Photos,
pictures, informal maps, tables, large print, and white space dmutiito the ease of comprehending activities. The
workbook is uncluttered, providing sequential practice of the targeted language functions in each unit. There is a helpft
F RRSYRdzY (12 SFOK dzyAd GKFG AyOf dzRSa@zyh (&5 & FRA 2y NS R
of meanings to various everyday questions that were raised in the unit, that ultimately breed familiarity with necessary
vocabulary. | expect the content of the workbook to be estdaumiding as it helps to fulfill theegnuine need for formal
English language learning. As a teacher, | would use this fun workbook in my classpmemented with additional

realistic reception activities adapted to the functional objectives addressed in this book.

| —




