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Welcome to Summer!   
 
As the weather is heating up 
(we hope!) our board has 
been working hard to make 
a really great 2008 WAESOL 
Conference.  Before you 
head off to your summer 
destinations, please take 
time to mark your calendar 
for our WAESOL Conference 
October 25th at Highline 
Community College.  We 
now have our Conference 
information on our website 
at www.waesol.org .  There 
you can download our 
brochure and share it with 
your friends and colleagues.  
Look for the Call for 
Proposals on the website 
and get yours in soon.  This 
year we are offering 
significant discounts to 
encourage participation and 
early registration. 

Letter from the President 
   Linda Louie 
 
 
 

 

 

 
Lƴ ƪŜŜǇƛƴƎ ǿƛǘƘ ǘƘƛǎ ȅŜŀǊΩǎ 
theme, Educators as 
Advocates, we are happy 
to announce our morning 
keynote speaker will be 
Hilary Stern, recipient of 
the Sally Wellman Award 
at ouǊ ƭŀǎǘ ȅŜŀǊΩǎ 
conference.  Hilary is the 
granddaughter of Jewish 
immigrants, a former ESL 
teacher and the founding 
executive director of CASA 
Latina, a 14 year-old 
Seattle organization that 
educates and organizes the 
most recent and poorest 
immigrants from Latin 
America.  In 2007 Hilary 
Stern was featured in 
Seattle Magazine as one of 
the most influential people 
in Seattle.  I think that 
Hilary is a great example to 
us in the role we play as 
advocates for our students 
and what one person can 
do. 
 
Continuing our discussion 
of advocacy, I encourage 
you to participate in the 
TESOL Action Alerts.  You 

can easily do this by going 
to the www.tesol.org 
website and clicking on 
these links: 
 

¶ Urge your Senators to 
Co-Sponsor the 
ACTION Act of 2008 

¶ Contact your 
legislators and urge 
changes under NCLB! 

¶ Ask your member of 
Congress to co-
sponsor the Adults 
Achieving the 
American Dream Act! 

 
¸ƻǳ ŘƻƴΩǘ ƘŀǾŜ ǘƻ ōŜ ŀ 
member of TESOL to do 
this.  You can still 
participate in the 
campaign and write to 
your member of Congress 
through the links on the 
website.   The timing for 
this is important as our 
treasurer Naomi Elliott 
will soon be leaving to 
participate in the TESOL 
Advocacy Day in 
Washington DC on June 
18.   

 
     ώŎƻƴǘΩŘ ƴŜȄǘ Ǉŀge] 
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Advocacy Day 2008 will again be focused solely on the legislation concerning the No Child Left Behind Act 
(NCLB) that has not yet been reauthorized.  The impact of NCLB on English language learners is one of the 
most critical issues in education today, and Congress needs to hear from those with first-hand knowledge of 
ǘƘŜ ƭŀǿΩǎ ƛƳǇŀŎǘΦ  IŜƭǇ ¢9{h[ ŜƴǎǳǊŜ ǘƘŀǘ ǘƘŜ ŦƛŜƭŘΩǎ ǾƻƛŎŜ ƛǎ ƘŜŀǊŘ ōȅ /ƻƴƎǊŜǎǎ ōȅ ǇŀǊǘƛŎƛǇŀǘƛƴƎΦ  ¢Ƙƛǎ ƛǎ one 
way we as individuals can show our support. 
 
Speaking of support, I want to thank everyone who has recently contacted us to contribute to our newsletter.  
²ŜΩǾŜ ǊŜŎŜƛǾŜŘ ŀ ƴǳƳōŜǊ ƻŦ ŎƻƳǇƭƛƳŜƴǘǎ ƻƴ ǘƘŜ ƎǊŜŀǘ ŀǊǘƛŎƭŜǎΦ  wŜƳŜƳōŜǊΣ ǘƘƛǎ ƛǎ ȅƻǳǊ ƻǊƎŀƴƛȊŀǘƛƻn and your 
board represents you.  We welcome your input and look forward to seeing you October 25 at Highline 
Community College.  Register early and bring a friend!  

 
ǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅ 
 
 

  
 

 

 

 
Linda is an adjunct ESL instructor for Highline Community College and teaches ESL/Citizenship for the 

Center for Career Alternatives, a nonprofit organization in Seattle. 

 

Dear WAESOL Members,  
 
 Yes, it is summertime- that time of year when swimsuits come out and annual vacation plans are made 
again .  We have successfully completed another academic year, and we and our students are now looking 
forward to summer leisure and a bit of time to catch up on all of those projects that have been put on the 
back burner for so many months.  Like writing an article for our professional newsletter! Please consider 
submitting for our late September issue by beginning to plan now.  We will be looking for anything new on 
pronunciation or grammar.  
 
  Also, keep in mind the Teaching Tips section and please share with other members any handouts or 
special items or exercises that you use in the classroom for any of the language learning areas.  I have 
received positive feedback from members about previous WAESOL World issues that had some handouts 
included that were able to be used immediately. These readers appreciated the willingness of teachers to 
share resources. Also, academic articles pique our interest and possibly will motivate some of us to do 
research during this summer hiatus from regular instruction.  The academic article this month is 
interesting because it cites several well-known scholars regarding their views on the instruction of 
grammar. Perhaps this viewpoint has become the norm, but should it remain so? 

 
ώŎƻƴǘΩŘΣ ƴŜȄǘ ǇŀƎŜϐ 
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     Our feature article reflects on the necessity of teaching grammar to teachers (as some of us do not have 
ǘƘŜ ƴŜŎŜǎǎŀǊȅ ŎƻƴŦƛŘŜƴŎŜ ǘƻ ƛƴǎǘǊǳŎǘ ǎǘǳŘŜƴǘǎ  ƛƴ ǘƘƛǎ ŀǊŜŀΦύΦ aǎΦ !ƳƻǎΩ Ŝǎǎŀȅ  ƛƴŘƛŎŀǘŜǎ ǘƘŀǘ Ƴŀƴȅ ƛƴ ƻǳǊ 
ŦƛŜƭŘ Řƻ ƴƻǘ ǎŜŜ ǘƘŜ ƴŜŎŜǎǎƛǘȅ ŦƻǊ ŦƻǊƳŀƭ ƎǊŀƳƳŀǊ ƛƴǎǘǊǳŎǘƛƻƴ ŀǎ ƛǘ ŀǇǇŜŀǊǎ ǘƻ Řƻ ƭƛǘǘƭŜ ŦƻǊ ǎǘǳŘŜƴǘǎΩ ǿǊƛǘing 
skill.  Yet, many seasoned teachers may take issue with that viewpoint, and I hope this little article will 
inspire those grammarians who see the value of formal instruction to insist on the continuation of offering 
structured grammar classes in ESL programs.   
 
   Inside these pages we also have the summary article by S. Shapiro that synthesizes the information from 
your latest survey. In addition, there is a quiz on Russian behavior in the teaching tips section, and several 
website and book reviews.  Please take the time to peruse these pages (at your leisure now) and we would 
appreciate your sending us some feedback regarding other things you would like to see in your WAESOL 
World. 
 
Sincerely, 
Diana Casey 
WAESOL World editor 
dcasey@pierce.ctc.edu       
**************************************************************************************  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Diana Casey, editor 
dcasey@pierce.ctc.edu 
(253) 964-6246                     
***********************************  

 
 
 
 
 
 
 
 

 
 

WAESOL is accepting nominations for the  
Sally Wellman Teaching Award, a prestigious recognition of a 

professional in the ESL/EFL field.  The award is presented 
annually at the fall WAESOL conference.  This year it will be on 

October 25th at Highline Community College. 
 

For more information please go to www.waesol.org.  
Send your letters of recommendation to Elena Smith at 

essmith@wsu.edu . Please put the words "WAESOL Award" in 
the email subject line. 

mailto:dcasey@pierce.ctc.edu
mailto:dcasey@pierce.ctc.edu
http://www.waesol.org/
mailto:essmith@wsu.edu
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WAESOL NEWSLETTER ADVERTISING RATES 

Effective 2008 
 

 Full Page 
(per issue) 

½ page 
(per issue) 

Single Run Ad $175 $100 

2 Consecutive Ads $135 $85 

3 Consecutive Ads $120 $75 

4 Consecutive Ads $100 $65 

 
To receive the consecutive run discount, ad space must be requested in advance, and the total 
amount must be paid in advance. 
 
We accept all kinds of ads, and all formats are welcome -- .pdf, .jpeg ï as long as we can open them.  
However, only advertisements related to the teaching of English or support for our field will be 
considered for publication.  Non-profits can contact us by web for further information. 
                                        
Deadlines:                    (Published) 
 May 25th   Summer Issue (June) 
 Sept 1st   Fall Issue (October) 
 Dec 1st  Winter Issue (Dec) 
 Mar 1st  Spring Issue (April) 
 
Send completed ad request form and attached ad materials to Diana Casey at 
dcasey@pierce.ctc.edu. But please make the check payable to WAESOL, and mail the check and 
a copy of the ad request form to: 
 
    Naomi Elliott 
    P.O. Box 66110 

           Burien, WA  98146 
 

You will be sent a receipt from WAESOL after your ad request form, ad materials and check have 
been received.  If you have any specific questions about the newsletter format, please call Diana 
Casey, WAESOL Newsletter Editor, at (253) 964-6246 or email her at dcasey@pierce.ctc.edu.   
 

 
Thank you!  J 

  

mailto:dcasey@pierce.ctc.edu
mailto:dcasey@pierce.ctc.edu
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 ! wŜǉǳŜǎǘ ŦƻǊ ¸ƻǳǊ LƴǇǳǘΧ 

      by John Avery 

Green River Community College is exploring the feasibility of offering TESOL education courses, 
perhaps in partnership with a baccalaureate granting institution. The college has a strong history of 
working with Central Washington University and local school districts to educate and train teachers, 
particularly in the areas of math and science. As the population of non-native English speakers has 
expanded in the south-sound region, the need for paraprofessionals, teachers with an ESOL 
endorsement, and instructors for community college classes for immigrants and international 
students has grown. If you or someone you know might be interested in enrolling in TESOL education 
classes, please follow the link to complete an online survey. 
http://www.zoomerang.com/Survey/?p=WEB227VAW73W5E.  If you prefer to have a paper survey to 
complete, or if have any questions, please email us at projectteach@greenriver.edu. 
 

 

 

http://www.zoomerang.com/Survey/?p=WEB227VAW73W5E
mailto:projectteach@greenriver.edu
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Conference brochure, registration, 

and other information available at  

http://waesol.org   

 
 

http://waesol.org/
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CALL FOR PROPOSALSé 
Deadline: September 2, 2008 
 
Workshop (90 minutes)* 
Workshops should engage the participants in 
practical activities that can be transferred to 
the classroom. 
  
Demonstration (45 minutes)* 
Demonstrations should be activities or lesson 
plans shown in a step-by-step process. 
 
Panel (45 or 90 minutes)* 
A panel provides both formal presentation and 
participant discussion. Panels generally have 
10-15 minute presentations by panel members 
under the guidance of a chairperson 
 
Paper (45 minutes)* 
Papers should be based on current research 
and theory. They should also provide a 
practical benefit to the audience. 
 
Poster Sessions (45 minutes)* 
Posters should display an activity, theory, or 
research. You will be given 45 minutes to talk 
to people as they roam the poster session hall. 
Information should be presented in 
approximately 15-minute intervals. 
 

Submission forms available at 
http://waesol.org 
 

 

 
 

 
 
Registration / Cost* 
 
 Early Registration Deadline 

(September 25, 2008) $80 
 
 Onsite Registration or after 

September 25, 2008: $120 
 
* Includes Membership to WAESOL,  
as well as lunch and snacks 
 

 

  
 
 

 

WAESOL Conference information [contôd] 

 

http://waesol.org/
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Feature Article:      Access to Prescriptive Grammar   

                                            by Yukari Takimoto Amos 
                                                 Central Washington University 
ǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅ 
 
 In my educational linguistics class for pre-service students who are planning to obtain the state ESL 
endorsement, I asked the students why the sentence 1 below is grammatically correct and why the sentence 2 
below is grammatically incorrect:  
 Sentence 1: Bobby plays basketball on Fridays. 
 Sentence 2: Bobby play basketball on Fridays. 
 
hƴŜ ŦŜƳŀƭŜ ǎǘǳŘŜƴǘ ƛƳƳŜŘƛŀǘŜƭȅ ǊŀƛǎŜŘ ƘŜǊ ƘŀƴŘ ŀƴŘ ǇǊƻǳŘƭȅ ǎŀƛŘΣ ά¢ƘŜ ǿƻǊŘ ΨCǊƛŘŀȅsΩ ƛǎ ǇƭǳǊŀƭΦ  ¢ƘŀǘΩǎ ǿƘȅ 
ǘƘŜ ǾŜǊō ΨǇƭŀȅΩ ƴŜŜŘǎ ǘƻ ōŜ ǇƭǳǊŀƭ ŀƭǎƻΦέ   
 hƴ ǘƘŜ ƻǘƘŜǊ ƻŎŎŀǎƛƻƴΣ L ŀǎƪŜŘ ǘƘŜ ǎǘǳŘŜƴǘǎ ǘƻ ƳŀƪŜ ŀ ǇŀǎǎƛǾŜ ǾƻƛŎŜ ƻŦ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ǎŜƴǘŜƴŎŜΥ ά5ŀƴƛŜƭ 
ƭƻǾŜǎ ¸ǳƪŀǊƛΦέ  ¢ƻ Ƴȅ ǎǳǊǇǊƛǎŜ ǘƘŜ ǎǘǳŘŜƴǘǎ ŀǎƪŜŘ ƳŜΣ ά²Ƙŀǘ ƛǎ ŀ ǇŀǎǎƛǾŜ ǾƻƛŎŜΚέ  ²ƘŜƴ L ŜȄǇƭŀƛƴŜŘ ǘƘŜ 
existence of two voices in English, they were easiƭȅ ŀōƭŜ ǘƻ ƳŀƪŜ ŀ ǇŀǎǎƛǾŜ ǎŜƴǘŜƴŎŜΥ ά¸ǳƪŀǊƛ ƛǎ ƭƻǾŜŘ ōȅ 
5ŀƴƛŜƭΦέ  ¸ŜǘΣ ǘƘŜȅ ƘŀŘ ƴƻ ƛŘŜŀ ƻŦ ǿƘŀǘ ƪƛƴŘ ƻŦ ƎǊŀƳƳŀǘƛŎŀƭ ǊǳƭŜǎ ŜȄƛǎǘ ǿƘŜƴ ǎǿƛǘŎƘƛƴƎ ŦǊƻƳ ǇŀǎǎƛǾŜ ǘƻ ŀŎǘƛǾŜΣ 
or vice versa.   The above scenarios worry me, a non-native speaker of English, whose job is to prepare 
qualified ESL teachers.  And the students I teach at my university are almost all native speakers of English.  
 
Research on Grammar Teaching 
 wŜǎŜŀǊŎƘ ŎƻƴǎƛǎǘŜƴǘƭȅ ǎƘƻǿǎ ǘƘŀǘ 9ƴƎƭƛǎƘ ƭŀƴƎǳŀƎŜ ƭŜŀǊƴŜǊǎ ƘŀǾŜ άǘǊƻǳōƭŜ ƭŜŀǊƴƛƴƎ ǘǊŀŘƛǘƛƻƴŀƭ ƎǊŀƳƳar 
ŀƴŘ ŀǇǇƭȅƛƴƎ ƎǊŀƳƳŀǊ ǊǳƭŜǎ ǿƘŜƴ ǘƘŜȅ ǿǊƛǘŜ ƻǊ ǎǇŜŀƪέ όCǊŜŜƳŀƴ ϧ CǊŜŜƳŀƴΣ ǇΦ нмтύΦ  YǊŀǎƘŜƴ όмффуύ ōƭǳƴǘƭȅ 
ŎƭŀƛƳǎ ǘƘŀǘ άǊŜǎŜŀǊŎƘ ƻƴ ǘƘŜ ǊŜƭŀǘƛƻƴǎƘƛǇ ōŜǘǿŜŜƴ ŦƻǊƳŀƭ ƎǊŀƳƳŀǊ ƛƴǎǘǊǳŎǘƛƻƴ ŀƴŘ ǇŜǊŦƻǊƳŀƴŎŜ ƻƴ ƳŜŀǎǳǊŜǎ 
of writing ability is very consistent: TheǊŜ ƛǎ ƴƻ ǊŜƭŀǘƛƻƴǎƘƛǇ ōŜǘǿŜŜƴ ƎǊŀƳƳŀǊ ǎǘǳŘȅ ŀƴŘ ǿǊƛǘƛƴƎέ όǇΦ уύΦ  !ǎ 
Richard-!Ƴŀǘƻ όнллоύ ǎǘŀǘŜǎΣ ŎǳǊǊŜƴǘƭȅΣ άƛƴǎǘǊǳŎǘŜŘ ƎǊŀƳƳŀǊ ƛǎ ƴƻǘ ƎŜƴŜǊŀƭƭȅ ŎƻƴǎƛŘŜǊŜŘ ǘƻ ōŜ ǘƘŜ Ƴƻǎǘ 
important contributor to interlanguage development, nor is the overall order of the development affected to 
ŀƴȅ ƎǊŜŀǘ ŜȄǘŜƴǘ ōȅ ƛƴǎǘǊǳŎǘŜŘ ƎǊŀƳƳŀǊέ όǇΦ смύΦ   
 The research results correspond to the actual teaching practice well.  Fillmore and Snow (2002) state 
ǘƘŀǘ άƻǾŜǊ ǘƘŜ Ǉŀǎǘ ǘǿƻ ŘŜŎŀŘŜǎΣ ǎƻƳŜ ǘŜŀŎƘŜǊ ŜŘǳŎŀǘƛƻƴ ǇǊƻƎǊŀƳǎ ŀƴŘ ƛƴ-service workshops have suggested 
ǘƘŀǘ ǘƘŜǊŜ ƛǎ ƴƻ ƴŜŜŘ ŦƻǊ ǘŜŀŎƘŜǊǎ ǘƻ ǇǊƻǾƛŘŜ ŜȄǇƭƛŎƛǘ ƛƴǎǘǊǳŎǘƛƻƴ ƛƴ 9ƴƎƭƛǎƘ ƎǊŀƳƳŀǊΣ ǾƻŎŀōǳƭŀǊȅΣ ŀƴŘ ǎƻ ŦƻǊǘƘέ 
(p. 31).  Almost all of my students, whether they are aware of this trend or not, claim that they will not teach 
grammar to their future ESL students, at least not explicitly.  They actually argue that teaching grammar is 
ŘŜǘǊƛƳŜƴǘŀƭ ǘƻ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎΩ 9ƴƎƭƛǎƘ ƭŀƴƎǳŀƎŜ ŘŜǾŜƭƻǇƳŜƴǘΦ     
 California State University (2007), however, reveals some scary statistics.  Across the 22 campuses of 
the California State University System, 45% of all entering freshmen were required to enroll in a year long 
ǊŜƳŜŘƛŀǘƛƻƴ ŎƻǳǊǎŜ ƛƴ 9ƴƎƭƛǎƘ ƛƴ нллтΦ  ¢ƘŜǎŜ ǎǘǳŘŜƴǘǎ ŎƭŀƛƳ ǘƘŀǘ ǘƘŜȅ ƘŀŘ ƴƻǘ άǇǊŜǾƛƻǳǎƭȅ ǊŜŎŜƛǾŜŘ ŀƴȅ ƻŦ ǘƘŜ 
explicit help with 9ƴƎƭƛǎƘ ƻǊ ǿǊƛǘƛƴƎέ όCƛƭƭƳƻǊŜ ϧ {ƴƻǿΣ нллнΣ ǇΦ отύΦ  Lƴ ŀŘŘƛǘƛƻƴΣ ŦŜǿ ƘŀŘ ŀƴȅ ƛŘŜŀ ǘƘŀǘ άǘƘŜȅ 
ŎƻǳƭŘ ƴƻǘ ǿǊƛǘŜ ƛƴ ƎǊŀƳƳŀǘƛŎŀƭƭȅ ƻǊ ǎǘȅƭƛǎǘƛŎŀƭƭȅ ŀǇǇǊƻǇǊƛŀǘŜ 9ƴƎƭƛǎƘέ όCƛƭƭƳƻǊŜ ϧ {ƴƻǿΣ нллнΣ ǇΦ отύΦ   
          In terms of ESL students, the issue is more seǊƛƻǳǎΦ  ¢ƘŜǊŜ ŜȄƛǎǘ ŜƳŜǊƎƛƴƎ ƴǳƳōŜǊǎ ƻŦ ά9{[ [ƛŦŜǊǎΦέ  ά9{[ 
[ƛŦŜǊǎέ ŀǊŜ ŦƭǳŜƴǘ ŀƴŘ ŎƻƴŦƛŘŜƴǘ ǎǇŜŀƪŜǊǎ ƻŦ 9ƴƎƭƛǎƘΣ ōǳǘ ǘƘŜƛǊ 9ƴƎƭƛǎƘΣ ǿƘŀǘ {ŎƘƳƛŘŀ όмффсύ Ŏŀƭƭǎ ά[ŜŀǊƴŜǊŜǎŜΣέ 
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deviates considerably from Standard English, which prevents them from succeeding academically in higher 
education.   
 ¢ƘŜǊŜ ƛǎ ŜǾƛŘŜƴŎŜ ǘƘŀǘ άŀ ƧǳŘƛŎƛƻǳǎ ǳǎŜ ƻŦ ƛƴǎǘǊǳŎǘŜŘ ƎǊŀƳƳŀǊ Ƴŀȅ ōŜ ƘŜƭǇŦǳƭέ όwƛŎƘŀǊŘ-Amato, p. 61).  
Schmidt (1993) argues that by knowing certain rules, students may be able to notice the gap between their 
own output and the input they receive.  Rutherford and Sharwood-Smith (1988) theorized that instructed 
grammar can result in consciousness-ǊŀƛǎƛƴƎΣ ŘŜŦƛƴŜŘ ŀǎ άŀ ŘŜƭƛōŜǊŀǘŜ ŀǘǘŜƳǇǘ ǘƻ ŘǊŀǿ ǘƘŜ ƭŜŀǊƴŜǊΩǎ ŀǘǘŜƴǘƛƻƴ 
specifically to the formal properties of the target lanƎǳŀƎŜέ όǇΦ млтύΦ  Cƻǘƛǎ ŀƴŘ 9ƭƭƛǎ όмффмύ ǎǳƎƎŜǎǘ ǘƘŀǘ 
knowing about a structure may make it easier to internalize.  Long (1985) and Pica (1996) both emphasize the 
importance of corrective feedback on grammar that learners receive from native speakers through 
ƛƴǘŜǊŀŎǘƛƻƴΦ  CƛƭƭƳƻǊŜ ŀƴŘ {ƴƻǿ όнллнύ ŜǾŜƴ ǇǊŜŘƛŎǘ ǘƘŀǘ ǘƘŜ ǇƻƻǊ ƭŀƴƎǳŀƎŜ ƻǳǘŎƻƳŜǎ ŘŜƳƻƴǎǘǊŀǘŜŘ ōȅ ά9{[ 
[ƛŦŜǊǎέ ŎƻǳƭŘ ƘŀǾŜ ōŜŜƴ ŀǾƻƛŘŜŘ ƘŀŘ ǘŜŀŎƘŜǊǎ ƪƴƻǿƴ ŜƴƻǳƎƘ ŀōƻǳǘ ǘƘŜ ŎƻƴŘƛǘƛƻƴǎ ŦƻǊ ǎǳŎŎŜǎǎŦǳƭ ƭŀƴƎǳŀƎŜ 
learning to provide explicit instruction in English.   
 
Access to Prescriptive Grammar 
 In order to provide corrective feedback on grammar and explicitly teach how to write effectively, it is 
obvious that teachers themselves need to understand English structure, in other words, have a solid 
knowledge of grammar.  Since most ESL teachers are native speakers of English, this means that they need to 
ƪƴƻǿ ǘƘŜ ǇǊŜǎŎǊƛǇǘƛǾŜ ƎǊŀƳƳŀǊ ƻŦ ǘƘŜƛǊ ƻǿƴ ƭŀƴƎǳŀƎŜΦ  L ŦŜŜƭ ǘƘŀǘ ǘƘƛǎ ƛǎ Ƴȅ ǎǘǳŘŜƴǘǎΩ ōƛƎƎŜǎǘ ŀŘǾŀƴǘŀƎŜ ŀƴŘ 
disadvantage.   
 As  native speakers of English, my students have acquired a set of rules of the English language 
naturally and unconsciously.  As a result, they have a natural sense of what is grammatically correct and what 
is not, but are not necessarily able to explain why certain sentences are grammatically correct or not.  The first 
example of one of my students at the beginning of this article clearly demonstrates the ability of a native 
speaker to easily detect a grammatically incorrect sentence, but also the inability of a native speaker to 
correctly explain why the sentence is grammatically incorrect.  When asked to explain grammatical 
ƛƴŎƻǊǊŜŎǘƴŜǎǎΣ Ƴƻǎǘ ƻŦ Ƴȅ ǎǘǳŘŜƴǘǎ ǎŀȅΣ ά¢Ƙŀǘ ŘƻŜǎƴΩǘ ǎƻǳƴŘ ǊƛƎƘǘΦέ  ¢ƘŜ ǎŜŎƻƴŘ ŜȄŀƳǇƭŜ ƛƭƭǳǎǘǊŀǘŜǎ Ƙƻǿ ŀ 
native speaker can easily interchange active and passive voices, but are not necessarily aware of how to do so. 
 Not knowing the prescriptive rules of English, my students have problems when they teach ESL 
students.  First, their insecurity about their own knowledge of grammar will become an easy excuse not to 
give explicit grammar instruction.  As a non-native speaker of English, I took numerous English language 
classes.  When I asked questions about sentences that had problems with grammar my teachers, who were 
ƴŀǘƛǾŜ ǎǇŜŀƪŜǊǎ ƻŦ 9ƴƎƭƛǎƘΣ ǎŀƛŘ ǘƻ ƳŜΣ ά¢Ƙŀǘ ŘƻŜǎƴΩǘ ǎƻǳƴŘ ǊƛƎƘǘΦ  ¢ƘŀǘΩǎ ǘƘŜ ǿŀȅ 9ƴƎƭƛǎƘ ƛǎΦέ  /ŀƴ ȅƻǳ ƛƳŀƎƛƴŜ 
my frustration as an English language learner who was trying to figure out the complex grammar rules?   
 My students not only will not provide explicit grammar instruction, but also avoid or feel reluctant to 
ŎƻǊǊŜŎǘ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎΩ ŜǊǊƻǊǎ ƛƴ ǿǊƛǘƛƴƎΦ  aŀƪƛƴƎ ŎƻǊǊŜŎǘƛƻƴǎ ǊŜǉǳƛǊŜǎ ƴƻǘ ƻƴƭȅ ŀ ǎƻƭƛŘ ƪƴƻǿƭŜŘƎŜ ƻŦ 9ƴƎƭƛǎƘ 
grammar, but also the ability to explain in a student-friendly manner.  Lacking knowledge of grammar will 
result in their students ƴƻǘ ǊŜŎŜƛǾƛƴƎ άǘƘŜ ƪƛƴŘ ƻŦ ƛƴŦƻǊƳŀǘƛǾŜ ŦŜŜŘōŀŎƪ ǘƘŜȅ Ƴǳǎǘ ƘŀǾŜ ƛƴ ƻǊŘŜǊ ǘƻ ōŜŎƻƳŜ 
ƳƻǊŜ ŜŦŦŜŎǘƛǾŜ ǿǊƛǘŜǊǎέ όCƛƭƭƳƻǊŜ ϧ {ƴƻǿΣ нллнΣ ǇΦ отύΦ  Lƴ ƻǘƘŜǊ ǿƻǊŘǎΣ ƛǘ ǿƛƭƭ ǊŜǎǳƭǘ ƛƴ ƛƴŜŦŦŜŎǘƛǾŜ ƛƴǘŜǊŀŎǘƛƻƴΦ      

Lastly and most importantly, the lack of knowledge of grammar will result in not sharing the power of 
ǇǊŜǎŎǊƛǇǘƛǾŜ 9ƴƎƭƛǎƘΦ  tǊŜǎŎǊƛǇǘƛǾŜ ƎǊŀƳƳŀǊ ƛǎ ŘŜŦƛƴŜŘ ŀǎ άǘƘŜ ǎƻŎƛŀƭƭȅ ŜƳōŜŘŘŜŘ ƴƻǘƛƻƴ ƻŦ ǘƘŜ ΨŎƻǊǊŜŎǘΩ ƻǊ 
ΨǇǊƻǇŜǊΩ ǿŀȅǎ ǘƻ ǳǎŜ ŀ ƭŀƴƎǳŀƎŜέ ό.ŜǊƎƳŀƴƴΣ IŀƭƭΣ ϧ wƻǎǎΣ нллтΣ ǇΦ мпύ ŀƴŘ ƛǎ ŀǎǎƻŎƛŀǘŜŘ ǿƛǘƘ ǘƘŜ notion of 
prestige and power.  If my students do not explicitly teach grammar to their ESL students, they are actually 
denying access to power.  5ŜƭǇƛǘ όмффрύ ǎŀȅǎΣ άLŦ ȅƻǳ ŀǊŜ ƴƻǘ ŀƭǊŜŀŘȅ ŀ ǇŀǊǘƛŎƛǇŀƴǘ ƛƴ ǘƘŜ ŎǳƭǘǳǊŜ ƻŦ ǇƻǿŜǊΣ 
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being told explicitly the ruƭŜǎ ƻŦ ǘƘŀǘ ŎǳƭǘǳǊŜ ƳŀƪŜǎ ŀŎǉǳƛǊƛƴƎ ǇƻǿŜǊ ŜŀǎƛŜǊέ όǇΦ нпύΦ  .ȅ ŜȄǇƭƛŎƛǘƭȅ ōŜƛƴƎ ǘŀǳƎƘǘ 
prescriptive grammar, ESL students can have access to its power.   
 
Conclusion 
 
          TESOL (Teachers of English to Speakers of Other Languages, Inc.) holds that qualified ESL educators 
should demonstrate not only a high level of written and oral proficiency in the English language, but also 
teaching competency (TESOL, 2007).  In my opinion, teaching competency involves effective grammar 
ƛƴǎǘǊǳŎǘƛƻƴΦ  ²ƘŜƴ L ǎŀȅ άƎǊŀƳƳŀǊ ƛƴǎǘǊǳŎǘƛƻƴΣέ L ŀƳ ƴƻǘ ǘŀƭƪƛƴƎ ŀōƻǳǘ ǘŜŘƛƻǳǎ ƎǊŀƳƳŀǊ ŘǊƛƭƭǎ ǿƛǘƘƻǳǘ ŎƻƴǘŜȄǘΦ   
I am arguing that grammar should be effectively taught in context.  What we need to keep in mind is that 
grammar teaching will eventually help ESL students acquire the most prestigious form of English that they 
ƴŜŜŘ ǘƻ ǎǳŎŎŜŜŘ ƛƴ ǎƻŎƛŜǘȅΦ  bƻ ǿƻƴŘŜǊ ŀƭƳƻǎǘ ŀƭƭ ƻŦ Ƴȅ 9{[ ǎǘǳŘŜƴǘǎΩ ǇŀǊŜƴǘǎ ōŜƎƎŜŘ ƳŜ ǘƻ ŜȄǇƭƛŎƛǘƭȅ ǘŜŀŎƘ 
their children grammar.  Adult, non-native speakers of English in the United States are keenly aware of the 
benefits that a mastery of prescriptive English brings.   
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 !ǎƪΧ9ŀŎƘ hǘƘŜǊ   by Shawna Shapiro    
 
ǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅǅ 
 

¢Ƙƛǎ ŜŘƛǘƛƻƴ ƻŦ ά!ǎƪ 9ŀŎƘ hǘƘŜǊΣέ ƛǎ ŦƻŎǳǎŜŘ ƻƴ ǇǊƻƴǳƴŎƛŀǘƛƻƴΦ  ²Ŝ ǿŜǊŜ ǉǳƛǘŜ ǇƭŜŀǎŜŘ ōȅ ǘƘŜ 
high rate of response to our online survey.  Pronunciation seems to be quite a hot topic!  
 Why do members seem particularly interested in discussing the teaching of pronunciation?    

 
  Several points stood out in the survey responses: 
 
First, teaching pronunciation is a challenge.  Many of us feel that pronunciation is one of the most difficult 
aspects of English language teaching.  This is for several reasons:  First, pronunciation is highly connected 
ǘƻ ƭƛǎǘŜƴƛƴƎΥ !ǎ ƻƴŜ ǊŜǎǇƻƴŘŜƴǘ Ǉǳǘ ƛǘΣ ǘŜŀŎƘƛƴƎ ǇǊƻƴǳƴŎƛŀǘƛƻƴ ƛƴǾƻƭǾŜǎ άǊŜǘǊŀƛƴƛƴƎέ ǎǘǳŘŜƴǘǎΩ ŜŀǊǎ ǘƻ 
recognize sounds and patterns, so that they can then reproduce them.  In other words, pronunciation is a 
productive response to the receptive skill of listening.  For this reason, many of us integrate pronunciation 
into Listening/Speaking courses.    When students seem unable to hear a sound, however, it becomes 
much more difficult for them to produce it.  Finding wŀȅǎ ǘƻ ƘŜƭǇ ǎǘǳŘŜƴǘǎ ΨƘŜŀǊΩ ŀǎ ǿŜƭƭ ŀǎ ΨƳŀƪŜΩ ŎŜǊǘŀƛƴ 
sounds can be particularly difficult. 
 
Adding to the challenge is the fact that most of our classes are comprised of students from a variety of 
language backgrounds, each of which has its own speech patterns.  What may be particularly tricky for a 
speaker of Japanese, for example, could be fairly easy for a Spanish-speaker.  Hence, pronunciation 
instruction must include some degree of individualization, while still using group activities to reinforce 
the most common issues.  Many members mentioned their strong desire to encourage more out-of-
Ŏƭŀǎǎ ǇǊƻƴǳƴŎƛŀǘƛƻƴ ǇǊŀŎǘƛŎŜ ŀƳƻƴƎ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎΦ  hƴŜ ǊŜǎǇƻƴŘŜƴǘ ŜȄǇƭŀƛƴŜŘΣ άL ǊŜŀƭƭȅ ƭƛƪŜ ǘŜŀŎƘƛƴƎ 
pronunciation. The challenge is to find a way to get students to Řƻ ǎƻƳŜ ŎƻƴǎƛǎǘŜƴǘ ǇǊŀŎǘƛŎŜΦέ ¢Ƙƛǎ ƛǎ 
difficult to accomplish, however, since students often need feedback from a listener in order to make 
adjustments to their spoken language.   
 
A final potential challenge in teaching pronunciation is lack of preparednessτsome members admitted 
that their teacher training did not address pronunciation in much depth; therefore, they have had to build 
their own repertoire gradually, by learning from colleagues, surveying published materials, and 
experimenting in the classroom.  Several respondents mentioned their eagerness to hear what their 
WAESOL colleagues had to say in the survey, as they were looking to build up their own pronunciation 
Ψǘƻƻƭ ōƻȄŜǎΦΩ 
 
Despite these challenges, however, WAESOL members expressed a sincere belief in the importance of 
pronunciation, and a strong commitment to integrating it into their lessons.  Several teachers mentioned 
that their students tend to respond positively to pronunciation work, because they see it as particularly 
relevant to theiǊ Ǝƻŀƭǎ ŦƻǊ ƻǊŀƭ ŎƻƳƳǳƴƛŎŀǘƛƻƴΦ   !ǎ ƻƴŜ ƳŜƳōŜǊ ǎƘŀǊŜŘΣ ά²ƘŜƴ ŀǎƪŜŘ ǿƘŀǘ ǘƘŜȅ ǿŀƴǘΣ Ƴȅ 
ǎǘǳŘŜƴǘǎ ƘŀǾŜ ǘƻƭŘ ƳŜ ǘƘŜȅ ǿŀƴǘŜŘ ΨƳƻǊŜ ǎǇŜŀƪƛƴƎ ǇǊŀŎǘƛŎŜΦΩ hƴŜ ŘŀȅΣ L ǘƻƻƪ ǘƘŜ ǘƛƳŜ ǘƻ ŀǎƪ ǘƘŜƳ ŜȄŀŎǘƭȅ 
ǿƘŀǘ ǘƘŜȅ ƳŜŀƴǘ ōȅ ǘƘŀǘ ŀƴŘ ǘƘŜȅ ǎŀƛŘΣ ΨƘƻǿ ǘƻ ǎŀȅ ǘƘŜ ǿƻǊŘǎΦΩέ  Another teacher explained the benefits 
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ƻŦ ǇǊƻƴǳƴŎƛŀǘƛƻƴ ƛƴǎǘǊǳŎǘƛƻƴ ƛƴ ǘƘƛǎ ǿŀȅΥ ά²ƘŜƴ ǎǘǳŘŜƴǘǎ ǳƴŘŜǊǎǘŀƴŘ Ƙƻǿ ǎƻǳƴŘǎ ŀǊŜ ŎƻƴǎǘǊǳŎǘŜŘ ǘƘŜȅ Ŏŀƴ 
begin to take more ownership of the language, and be more autonomous in their learning.έ  hǘƘŜǊ 
members concurred with this point, noting increased confidence in their students as a result of 
ǇǊƻƴǳƴŎƛŀǘƛƻƴ ǿƻǊƪΦ   !ƴ ŀŘŘƛǘƛƻƴŀƭ ǘŜŀŎƘŜǊ ǇƻƛƴǘŜŘ ƻǳǘ ǘƘŀǘ άώǘϐƘŜ ōŜǎǘ ǇŀǊǘ ƛǎ ǿƘŜƴ ǎǘǳŘŜƴǘǎ ƘŀǾŜ ŀ 
watershed moment about a difficult sound or concept, and immediately apply ǘƘŜƛǊ ƴŜǿ ƪƴƻǿƭŜŘƎŜΦέ     
 
The survey results show clearly that pronunciation instruction is both challenging and valuable. They also 
include a number of specific examples of HOW we go about teaching it.  Several members mentioned the 
importance of needs analysis ǇǊƛƻǊ ǘƻ ǘŜŀŎƘƛƴƎ ǇǊƻƴǳƴŎƛŀǘƛƻƴΣ ǎƻ ǘƘŀǘ ƛƴǎǘǊǳŎǘƛƻƴ ǘŀǊƎŜǘǎ ǎǘǳŘŜƴǘǎΩ Ƴƻǎǘ 
ŦǊŜǉǳŜƴǘ ƴŜŜŘǎ ŀƴŘ ŜǊǊƻǊǎΦ  !ǎ ƻƴŜ Ǉǳǘ ƛǘΣ άLƴ ŀƴŀƭȅȊƛƴƎ ǿƘŜǊŜ ŀƴȅ ǇŀǊǘƛŎǳƭŀǊ ƎǊƻǳǇ ƻŦ Ƴȅ ǎǘǳŘŜƴǘǎ ƛǎ 
having difficulty being understood, I first try to understand which part of words and sounds they have 
difficulty with, figure out why that is a problem, and then decide how to approach it within the context of 
ŀ ǘƻǇƛŎ ƻǊ ǘƘŜƳŜ ǳƴƛǘΦ L ƭƻǾŜ ǘƘŜ ŎǊŜŀǘƛǾŜ ŎƘŀƭƭŜƴƎŜ ǘƘƛǎ ŜƴǘŀƛƭǎΦέ    aƻǎǘ ǊŜǎǇƻƴŘŜƴǘǎ ƳŜƴǘƛƻƴŜŘ phonetics 
as a significant part of their pronunciation instruction, including one particularly infamous pair of 
consonantsτL and Rτas well as other end consonants and vowel sounds.  Some teachers also incorporate 
other aspects of pronunciation, such as stress, intonation, and rhythm.   

These and other pronunciation points are taught in a variety of ways, but are usually integrated with other 
course content or language objectives.   A number of respondents described activities focused on 
ΨƴƻǘƛŎƛƴƎΩ particular elements in context.   Many teachers use authentic materialsτpoems, songs, chants, 
role plays, movie clips, magazine pictures, or read-alouds to introduce and reinforce these points.   Some 
combine pronunciation with the presentation of new vocabulary or a grammar point, such as the regular 
past tense (ed).   The modeling of facial movements and placement is another important aspect: While we 
may feel a bit silly turning our faces into rubber, the students often need this level of explicitness.  As one 
ǘŜŀŎƘŜǊ Ǉǳǘ ƛǘΣ άL enjoy the rapport that develops from exaggerated facial movements to 
ƭŜŀǊƴκǇǊŀŎǘƛŎŜκƛƳǇǊƻǾŜ ǇǊƻƴǳƴŎƛŀǘƛƻƴΦέ    

 After noticing and modeling activities, many teachers move into practice activities, usually in pairs or 
small groups.  With their partners, students may work with minimal pairs, sound inventories, dictation, 
dialogues, CDs, or websites.  Often in these activities, students take turns listening and giving feedback to 
their partners.    Some teachers find that having students from differing language backgrounds enriches 
ǘƘŜ ƎǊƻǳǇ ǿƻǊƪ ŜȄǇŜǊƛŜƴŎŜΥ άL ǇƭŀŎŜ ŀ ƘƛƎƘ ǾŀƭǳŜ ƻƴ ōŜƛƴƎ ŜŎƭŜŎǘƛŎΣέ ǎŀƛŘ ƻƴŜ ƳŜƳōŜǊΣ άǎƻ ǘƘŀǘ ǿƛǘƘƛƴ ǘƘŜ 
ŎƭŀǎǎΣ ǘƘŜ ǎǘǳŘŜƴǘǎ Ŏŀƴ ŜŀŎƘ ōŜ ΨƎƻƻŘ ŀǘ ǎƻƳŜǘƘƛƴƎΩ ŀƴŘ ƭŜŀǊƴ ŦǊƻƳ ŜŀŎƘ ƻǘƘŜǊΣ ƴƻǘ Ƨǳǎǘ ŦǊƻƳ ǊŜŎƻǊŘŜŘ 
ƳŀǘŜǊƛŀƭǎ ƻǊ ƳŜΦέ    aŀƴy teachers also utilize practice activities from their favorite textbooks and/or 
websites (see Resources below).  Several interesting ƻōƧŜŎǘ ΨŀƛŘǎΩ were mentioned as useful in helping 
students to improve pronunciation: mirrors, kazoos (for word and sentence stress), Phonics Phones (made 
from PVC piping), and recorders (hand-held or computer-based). Many teachers report giving students the 
opportunity to improve in-class on the same task or passage after receiving feedback from a listener or  via 
self-reflection.   This gives students a rare chance to see immediate improvement as a result of classroom 
instruction.  Assessment of pronunciation is accomplished a number of ways, according to survey 
responses.  Options include oral presentations, student recordings (one teacher asks students to leave her 
a voicemail message), cloze activities, and games (Bingo, picture games, information gap, chair races, 
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dominos, flash cards, etc.).   
 

Clearly, we have much to learn from each other in teaching pronunciation.  To close, IΩŘ ƭƛƪŜ ǘƻ ǎƘŀǊŜ ŀ Ŧƛƴŀƭ 
quote from one of our members, which sums up nicely some of the reasons why instruction in pronunciation 
is so important: άώtǊƻƴǳƴŎƛŀǘƛƻƴϐ ƛǎ ƻƴŜ ŀǊŜŀ ƻŦ ƭŀƴƎǳŀƎŜ ǘŜŀŎƘƛƴƎ ǘƘŀǘ ǎǘǳdents are often the  most 
embarrassed about    and [they] have an attitude that if nobody understands them, they might as well say as 
little as possible. We need to break through this wall on a pedagogical and a personal level, creating a place 
where the students feel comfortable and even have fun trying out new sounds, stress patterns, etc. and 
ǇǊŀŎǘƛŎƛƴƎ ǳƴǘƛƭ ǘƘŜȅ ƎŜǘ ƛǘ ǊƛƎƘǘΦέ       
 
²Ŝ ƘƻǇŜ ǘƘŀǘ ǘƘƛǎ ŀǊǘƛŎƭŜ ƎƛǾŜǎ ȅƻǳ ǎƻƳŜ ŀŘŘƛǘƛƻƴŀƭ ǘƻƻƭǎ ǘƻ άōǊŜŀƪ ǘƘǊƻǳƎƘέ ǿƛǘƘ ȅƻǳǊ ǎǘǳŘŜƴǘǎΦ  

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Thank you to the WAESOL members who shared their thoughts and ideas with us.  

Please feel free to share your reactions to this article by emailing 
shapis@u.washington.edu.  We look forward to hearing from you! 

Pronunciation Resources  (suggested by WAESOL members) 
 
       The following textbooks were mentioned by survey participants:   
 

¶ Pronunciation Pairs (Cambridge)- received several mentions 

¶ Well Said (Heinle & Heinle) 

¶ Sounds Great (Heinle & Heinle) 

¶ Teaching American English Pronunciation (Oxford) 

¶ Accurate English (Prentice Hall) 

¶ American Accent Training  ό.ŀǊǊƻƴΩǎύ  

¶ Teaching Pronunciation (Cambridge)  

 Two CDs were mentioned as well: 
 

¶         Pronunciation Plus (Cambridge)  

¶         Pronunciation Power (English Computerized Learning) 
 

  Teachers also mentioned the following websites:  
 

¶ http://www.uiowa.edu/~acadtech/phonetics/ - received two mentions  

¶ http://chinswing.com/  

¶ http://www.soundsofenglish.org/activities/printable/index.htm 

¶ http://www.okanagan.bc.ca/Page1205.aspx  

 

mailto:shapis@u.washington.edu
http://www.uiowa.edu/~acadtech/phonetics/
http://chinswing.com/
http://www.soundsofenglish.org/activities/printable/index.htm
http://www.okanagan.bc.ca/Page1205.aspx
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***********************************************************************************************************  

 

In the past several years there has been an increasing number of Russian speaking ESL students in Washington 
State.  Their instructors often encounter challenges in dealing with some cultural peculiarities of their students 
ƛƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳΦ  ¢Ƙŀǘ ƛǎ ǿƘȅ LΩǾŜ ŘŜŎƛŘŜŘ ǘƻ ōŜƎƛƴ ŀƴ ƻƴ-ƎƻƛƴƎ ǊǳōǊƛŎ άYƴƻǿ ¢Ƙȅ {ǘǳŘŜƴǘǎΩ /ǳƭǘǳǊŜέ ǿƛǘƘ ŀ 
series of Russian Culture Quizzes for ESL teachers.  I encourage those instructors who regularly teach Russian-
speaking students to take these quizzes to check where they stand in their knowledge of Russian culture and 
to learn more about it.  After you take a quiz, please check your answers; the answer key is provided on the 
bottom of the next page. 

 
LΩŘ ŀƭǎƻ ƭƛƪŜ ǘƻ ƛƴǾƛǘŜ ǘŜŀŎƘŜǊǎ ǘƻ ǎƘŀǊŜ ƪƴƻǿƭŜŘƎŜ ŀōƻǳǘ ƻǘƘŜǊ ŎǳƭǘǳǊŜǎ ŀƴŘ ǎǳōƳƛǘ ǘƘŜƛǊ ǉǳƛȊȊŜǎ ŀƴŘ ŀƴǎǿŜǊ 
ƪŜȅǎ ŦƻǊ άYƴƻǿ ¢Ƙȅ {ǘǳŘŜƴǘǎΩ /ǳƭǘǳǊŜέ ǎŜŎǘƛƻƴ ƛƴ ²!9{h[ ²ƻǊƭŘ bŜǿǎƭŜǘǘŜǊΦ DƻƻŘ ƭǳŎƪ ƻƴ ȅƻǳǊ ŦƛǊǎǘ ǉǳƛȊΗ 

  

 
  

 

 

 

 

1.   Russians  

a. donôt change their clothes when they come home 

b. change their clothes when they come home 

c. change only their pants when they come home 

 

2.   Russians drink in the average 

a. 16 cups of tea every day 

b. 3 cups of tea every day 

c. 5 cups of tea every day 

 

3.   Who is ñGodò in a Russian family?  

a. grandma 

b. child 

c. father 

4.   Russians take off their shoes and leave them 

     a. in the hall outside the apartment entry   

     b. in the apartment entry hall 

     c. in the bedroom 

 

 

5.   The most important and favorite room in a 

Russian apartment is 

     a. a kitchen 

     b. a bathroom 

     c. a living room 

 

 

6.   Russians can drop in 

     a. only after they call and make an appointment 

     b. any time 

     c. only if they are invited 

 

  

Teaching Tips:   
Helping ESL Instructors Understand Their  

Russian-speaking Students 
          
  Elena Smith,  Washington State University 

 

 

Quiz 1  Score____/100 

 

Directions: Circle the right answer.  

(10 points each)  
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7. In Russia, it is impolite to smile at 

strangers 

 a. on the streets 

 b. at home 

 c. at work 

 

8. Russian behavior at home and at work is 

 a. absolutely the same 

 b. absolutely different 

 c. absolutely crazy 

 

9. Some Russians who still live in communal 

apartments 

 a. prefer to move to a village 

 b. prefer to move to Germany 

 c. prefer to stay in them forever  

10. Russians are proud people and will not 

allow strangers to 

 a. sing the Russian anthem 

 b. criticize Russia 

 c. translate Tolstoyôs books into Chinese 

 

 

 

 

 
 
  

Quiz Answer Key: b; c; b; b; a; b; a; b; c; b. 
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Review Corner                                                       

 
************************************************************************************************  

The following reviews were submitted by students in a teacher training course 
taught by Denny Sargent (School of TESL) 

************************************************************************************************  
Passages (textbook) 
Cambridge University Press, 1998 
Reviewed by Shigeri Toki 
 
άtŀǎǎŀƎŜέ ƛǎ ŀ textbook designed for upper-intermediate to advanced level young adult learners of English.  The book 
contains a lot of visuals/ illustrations such as pictures and maps that draw learners' attention and make the book 
appearance very festive and pleasant.  This book consists of 12 lesson units and 4 review units as a whole.  Each lesson 
unit is designed around the variety of topics/themes that are the high interest of intended learners.  All four skills of 
listening, speaking, reading and writing are covered through each unit in the book.  Learners will have plenty of 
opportunities to practice target language by completing following task based activities in each unit;  oral exercise, 
listening exercise, grammar exercise, reading exercise, writing exercise and vocabulary exercise. The lesson always starts 
the piece with pictures or drawings that gets learners' attention and gently guides them into the topic of the lesson.  All 
activities are well sequenced and they involve all individual, pair and group work.  There are also grammar extensions in 
the end of the book to expand student's grammatical structure knowledge.  For evaluation and review, the book  
provides the review unit after every three unit lessons to help teachers assess and evaluate the learners' comprehension 
of lessons previously covered.   Overall, the book provides the advanced learners with the great opportunities to 
improve their fluency/ accuracy and expand/refine their communication skills in English.    
 
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~ 
 
English in the Lives of Day Laborers: Workbook 1 
Casa of Maryland Inc, 2004. 
Reviewed by D. Karena Chadeesingh 
 
The attractive, color-illustrated cover of this workbook - showing common daily situations of Hispanic immigrant 
laborers - belies the butcher paper pages and black-ink printing. This book facilitates learning on every page with clear 
and straight-forward directions for authentic, image-rich activities that abound with functional language practice. 
Necessity dictates that immigrant laborers learn how to introduce themselves, look for work, get an education, be 
healthy, and become aware of their rights in the American workplace. 
 
The workbook speaks to these functional objectives in a simple format so that the language input is not confusing and 
the functions are easily pin-pointed in specific activities that are applicable to the culture of Latino day laborers. Photos, 
pictures, informal maps, tables, large print, and white space contribute to the ease of comprehending activities. The 
workbook is uncluttered, providing sequential practice of the targeted language functions in each unit. There is a helpful 
ŀŘŘŜƴŘǳƳ ǘƻ ŜŀŎƘ ǳƴƛǘ ǘƘŀǘ ƛƴŎƭǳŘŜǎ ŀ ά5ƛŎǘƛƻƴŀǊȅέ ƻŦ ƪŜȅ 9ƴƎƭƛǎƘ ǿƻǊŘǎ ǳǎŜŘ ƛƴ ǘƘŜ ǳƴƛǘΣ ŀƴŘ ŀ άIƻǿ Řƻ ȅƻǳ ǎŀȅΚέ ƭƛǎǘ 
of meanings to various everyday questions that were raised in the unit, that ultimately breed familiarity with necessary 
vocabulary. I expect the content of the workbook to be esteem-building as it helps to fulfill the genuine need for formal 
English language learning. As a teacher, I would use this fun workbook in my classroom supplemented with additional 
realistic reception activities adapted to the functional objectives addressed in this book.  

 


